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Integrating 21st Century Skills into Language Teaching Curricula  Karim Karmi The Institute of Applied Humanities in Zaghouan 1121 ,University of Tunis ,Tunisia  Abstract  Language teaching is a field that has experienced significant changes over the past three decades, especially with the advent of the communicative language teaching approach. Globalisation has assigned the language teacher new tasks. The latter has become tasked with helping the learner develop the ability to communicate, collaborate, think critically and be creative. The aforementioned skills, which are referred to as 21st century skills, have become an integral part of language teaching curricula. Helping students acquire the skills they will need in their future requires that language teachers fully understand what these skills entail, so that they can create learning environment conducive to their development. The aim of this paper is twofold. One the one hand, it seeks to shed light on the competences and skills language learners should develop. On the other hand, it seeks to explain how the teacher can go about introducing these skills and helping the learner experiment with them. Key words: Language teaching; Twenty first Century Skills; Globalisation; Curricula  1. Introduction  Globalization and highly sophisticated communications have profoundly changed people’s lives. Each individual has become holder of dual citizenship; they are a citizen in their respective society and a citizen in the global community. Helping people find their ways on a fiercely competitive global job market has become the ultimate goal of education. The ability to adapt to new situations and integrate into new communities has become an indispensable skill that the job seeker must display. As educators, if we are to do our job effectively, we need to keep pace with all the changes that education has been subject to.  2. The emergence of new concepts in education In today’s world, the serious threats and challenges facing humanity have burdened education with new duties. Alismail and McGuire (2015) confirm that helping people with their future careers, and helping them succeed as the innovators of the future requires an instructional shift in education. Addressing the challenges of this era requires that schools effectively play their roles in producing people who are endowed with the ability to think critically, collaborate and solve problems. Schools need to undergo profound transformations if they are to produce the kind of citizen needed in today’s world (Trilling&Fidel,2009).The attempts at adapting education to the needs of this era has led to the emergence of new constructs and concepts.  2.1. Learner autonomy New technologies have made learning ubiquitous and possible at the click of a button. Making the most of what technology has on offer requires that the individual be endowed with the readiness to learn and pick up new information, anytime and anywhere. The emergence of the concept of mobile learning and situated learning is a case in point. Vavoula (2005) defines mobile learning as any sort of learning that happens when the learner takes advantage of the learning opportunity offered by mobile devices. Lave and Wenger (1990) explain that learning is situated as it normally takes place within activity, context and culture. Becoming more aware of the fact that that learning is a lifelong process has brought the concept of learner autonomy to the fore. Holec (1980) defines learner autonomy as the ability to take charge of one’s own learning. McCain and Jukes (2001) confirm the dynamic nature of learning ; they highlight the fact that the rapidly changing nature of our world has made it necessary for people to constantly learn and relearn what they need to know. Producing people who can take charge of their learning throughout their lives is conditional on an education system that sets promoting learner autonomy as its main goal. Ikonen (2013:17) stresses that learner autonomy is set as the ultimate goal of education since it is the basis for personal and social growth.  2.2. Critical thinking Mistaking critical thinking for refutation is quite common among students. Paul (2004) asserts that the term is confusing and hard to define. If we are to help our learners develop the ability to think critically, we must first help them come to grips with what this concept entails. Critical thinking could be defined as the ability to make objective judgement. (Mertes,1991: 24) defines it as follows “a conscious and deliberate process which is used to interpret or evaluate information and experiences with a set of reflective attitudes and abilities that guide beliefs and actions”.   
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2.3. Communication Globalization and the emergence of the concept of intercultural communication have made it imperative to update our understanding of the word communication. The latter should no longer be understood as the mere ability to use language orally. Halliday (1978) confirms that using a language is not only a mental reality, but also a social reality. Therefore, teaching a foreign language must focus on both, the linguistic and cultural elements of the language. Trilling & Fadel (2009) stress that the demands of social relations and global economy call for a much more diverse set of communication skills. By the same token, they state that helping the learner develop the ability to communicate in multilingual and multicultural environments is of the essence.  2.4.  Collaboration  Collaboration could be defined as the act of working with another person or group of people for the purpose of creating or producing something. In family, at work, and in society, whether we are aware of it or not, we cooperate and  everybody does their share of the work. Trilling & Fadel (2009) explain that collaboration encompasses the willingness to value individual contributions and make necessary compromises. As is the case with all other skills, collaboration is an ability that develops with practice and with experience. To a large degree, this observation would explain why collaboration skills are usually bracketed with communication skills. Seefeldt (2011) confirms the interconnection of communication and collaboration. Therefore, he stresses that helping learners develop their social skills and their communication skills must be done in tandem.  2.4.  Collaboration  Collaboration could be defined as the act of working with another person or group of people for the purpose of creating or producing something. In family, at work, and in society, whether we are aware of it or not, we cooperate and  everybody does their share of the work. Trilling & Fadel (2009) explain that collaboration encompasses the willingness to value individual contributions and make necessary compromises. As is the case with all other skills, collaboration is an ability that develops with practice and with experience. To a large degree, this observation would explain why collaboration skills are usually bracketed with communication skills. Seefeldt (2011) confirms the interconnection of communication and collaboration. Therefore, he stresses that helping learners develop their social skills and their communication skills must be done in tandem.  2.5. Creativity  For a long time, the use of the word creativity had been confined to works of art and artistic skills. Only recently did educators start talking about creativity in education (Trilling & Fadel 2009).In the same vein, Trilling and Fadel (2009) stress that creativity is a skill that can be developed with practice and time. Vygotsky (2004) states that the entire future of humanity will be attained through the creative imagination. Therefore, he states that more importance must be placed on cultivating creativity in school age children. The aforementioned observations make us reach the conclusion that, irrespective of the discipline, the learner must get enough leeway so that they can make their own contribution to the learning experience.  3. The role of the EFL teacher  Irrespective of the subject they are teaching, every teacher is tasked with helping their learners develop the skills and the credentials they will need in their future .However, it should be noted that, for a number of reasons, when the subject taught is English, there are more demands on the teacher. The emergence of English as a lingua franca has made it the key to global citizenship and global cooperation. Therefore, EFL teachers are necessarily tasked with helping their learners develop the skills they will need in this globalized world. Fitzpatrick and O’Dowd (2012) confirm that the concept of global citizenship has called for a common language, and it is English that has taken on this role. The importance of English on the job market cannot be overstated. Algren (2010) asserts that English has become the primary shared language for professional workers on a cross-national basis. In today’s world, finding one’s way on this very competitive global job market requires reliable leadership credentials. In other words, apart from subject knowledge and degrees, people need to develop the necessary interpersonal and leadership skills. Soontiens (2004) explains that people learn foreign languages, and English in particular, so that they can find contacts, meet people and establish partnerships. Therefore, a successful language class or programme must help the learner develop the aforementioned interpersonal and social skills. EFL teachers are well aware of the fact that they are in charge of helping their learners develop their interpersonal and social skills. However, it should be noted that integrating 21st century skills into EFL syllabi is not something straightforward; it takes a great deal of skill and experience on the part of the teacher. A lot of teachers express their concern about the fact that integrating those skills into a language class might come at the expense of teaching the language. It is arguable that this concern is unjustified. Soontiens (2004) emphasises that a language class is not to be wasted when it comes to helping people develop their interpersonal skills. However, it must be borne in mind that the degree of success in this regard hinges upon the teaching practices that are in 
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place.  4.  Ways for implementing 21st century skills. In this era of globalization, a successful language class must open up the space for the learner to experiment with what we call 21st century skills. The partnership for 21st century (P21) skills defines 21st century skills environments as the structures and tools that inspire students and educators to attain the knowledge and skills the 21st century demands.P21 confirms that learning must take place in contexts that promote interaction and a sense of community. P21 places great importance on enabling students to learn in relevant, real world 21st century contexts. Translating the aforementioned learning principles into practice has led to the emergence of the concept of problem based learning and project based learning.  4.1. Project based learning The attempts at reforming the education systems in a number of countries has brought the concept of Project based learning (PBL) to the fore (Fragoulis,2009). Moss and Carol (1998) define PBL as an instructional approach that contextualises learning by presenting learners with products to develop. As an approach, PBL brings the world into the classroom since it gets the learner to explore real world problems, issues and challenges. PBL is credited with catering for the need of students who have difficulties with traditional classroom, textbooks and lectures (Hammond &al.,2009).In language teaching, the use of this approach benefits the learner on many levels. Skehan (1998) highlights that PBL enhances learner autonomy and gives the leaner the chance to work on their interpersonal and social skills, and as a result, their language skills develop.  4.2. Problem based learning Problem based learning (PBL) is an instructional approach premised upon the assumption that learning takes place when the learner addresses real world problems. Harmer (1998) highlights that learning a foreign language takes place when the learner uses it to solve real world problems. Aydinli (2007) confirms that PBL aligns with research on second language acquisition, and has much to offer in adult ESL instruction.By the same token, he states that it has both, linguistic and affective benefits. Darling, Hammond et al (2009) concur that PBL surpasses traditional learning methods when it comes to helping the learner develop their critical thinking and communication abilities as well as developing the ability to apply knowledge to real-world situations.  5. The need to rethink teacher education programmes Project based and problem based are two instructional approaches that go a long way towards helping learners develop their critical thinking, communication and collaboration skills. However, it must be stated that translating them into practice in a language class makes enormous demands on the teacher. If the latter has not received the necessary training to incorporate them in their classes, they might run into difficulties. In a language class, asking students to work together on real world problems might come at the expense of the foreign language. Students might lapse into using their first language and stop trying out linguistic strategies to solve the problem on their own (Fragoulis, 2009). The use of a problem based learning approach makes the teacher’s task very challenging. The latter must act as a cognitive coach and a model (Aydinli,2007).The use of Project based learning in a language class is not less challenging as it takes a high degree of planning and organization (Aydinli,2007). Helping language students benefit from what Project based, and problem based learning have on offer, requires much interpersonal and pedagogical skill on the part of the teacher. It must be borne in mind that competent teachers are the outcome of effective teacher education programmes. Belhaj and Abderahmen (2015) warn that the vast majority of Tunisian academics perceive teaching as an activity primarily focused on student knowledge and transmissions. They admit that, until ten years ago, the educational and professional training of university teachers was completely absent from the concerns of the Tunisian University. Bringing about positive reforms to the teaching of English in the Tunisian Departments of English is not possible in the absence of a sound language policy. Daoud (2011) ascribes the problem to the lack of a comprehensive language policy and a sound implementation strategy. He explains that introducing effective reforms in the field of ELT in Tunisia will only be possible if educators and applied linguists, in particular, get involved in language policy matters.  6. Conclusion  The requirements of globalization and today’s job market have greatly impacted the field of language teaching. A language programme that does not help the learner develop the ability to communicate, collaborate and think critically has become adjudged as out-of-date. Language teachers have to make every possible endeavour to integrate the aforementioned skills into their teaching of the language. Having efficient teachers who can succeed in this regard is conditional on the existence of sound teacher education programmes. However, it must be reiterated that reforming language teaching is a top down process that must start at the level of policy making. 
Journal of Education and Practice                                                                                                                                                      www.iiste.org ISSN 2222-1735 (Paper)   ISSN 2222-288X (Online) Vol.9, No.8, 2018  
53 
References  Algren,M.(2010).Reimagining the leadership power of TESOL.Pleanary address at TESOL Convention. Alismail,H & McGuire,P.(2015). ‘21st Century Standards and Curriculum: Current Research and Practice’. Journal of Education and Practice, (6),150-154. Belhaj , A., & Abderahmen , M.(2015). The portrait of Good University Teacher as perceived by Tunisian students. International Journal of Higher Education, 4 (3) 57-62. Chance, P. (1986). Thinking in the classroom: A survey of programs. New York: Teachers College, Columbia University. “Creativity and Innovation.” P21. org.Partnership for 21st Century Skills.Web.16 May2011.http://p21.org/index.php?option=com_content&task=view&id=262&Itemid=120. Darling-Hammond, L., Wei, R.C., Andree.A.,Richardson,N&Orphanos,S.(2009).Professional learning in the learning profession: A status report on teacher development in the United States and abroad. Retrieved from http://www.learningforward.org/docs/pdf Daoud, M. (2011). The sociolinguistic situation in Tunisia: language rivalry or accommodation?. International Journal of the Sociology of Language, 2011(211), pp. 9-33.  Fitzpatrick,A.&O’Dowd,R.(2012).English at work: An analysis of case reports about English language training for the 21st century workforce. Available at www.tirfonline.o. Fragoulis,L.(2009).Project Based Learning in the Teaching of English as a Foreign Language in Greek Primary Schools.From Theory to Practice.English Language Teaching. Retrieved from http://www.ccsenet.org/journal/index.php/elt/article/view/2739/3286. Halliday, M.(1978). Language as a Social Semiotic. The Social Interpretation of Language and Meaning. London:Edward Arnold. Harmer, J. (1998). How to teach English: An introduction to the practice of English language teaching. Harlow: Longman. Holec, H.(1980). Autonomy and foreign language learning. Strasbourg : Council of Europe. Ikonen, A .(2003). Promotion of Learner Autonomy in the EFL Classroom. (Unpublished MA thesis) .University of Jyvaskala ,Finland. Aydinli,J.M.( 2007). “Problem-Based Learning and Adult English Language Learners.” Center for Applied Linguistics. Retrieved from http://www.cal.org/caela/esl resources /briefs/Problem-based.  Lave, J., & Wenger, E. (1990). Situated Learning: Legitimate Periperal Participation. Cambridge, UK: Cambridge University  Press. McCain,T.& Jukes,I.(2001). Windows on the future: Education in the age of technology.Thousand Oaks, CA: Corwin Press. Mertes, L. (1991). Thinking and writing. Middle School Journal, 22, 24-25. Moss, D& Carol,V.(1998). Project-Based Learning for Adult English Language Learners.  National Clearinghouse for ESL Literacy Education. Paul, R. (2004). The state of critical thinking today: as the organizer in developing blueprints for institutional change. Retrieved from http://www.criticalthinking.org/professionalDev/the-state-cttoday.cfm   Seefeldt,C.(2011). “Helping Children Communicate”. Early Childhood Today.Retrieved from   http://www2.scholastic.com/browse/article.jsp?id=3747357 Soontiens, W. (2004). When in Rome: The realities of skill development in an ‘Anglo’ educational environment. Journal of Research in International Education, 3(3), 301-317. Skehan, P. (1998). Task-based instruction. Annual Review of Applied Linguistics, 18, 268–286. Trilling, B., & Fadel, C. (2009). 21st Century Skills: Learning for Life in Our Times. San Francisco, CA: Jossey-Bass. Vavoula ,G.(2005). A study of Mobile Learning Practices. Retrieved  from http://www.mobilearn.org/download/results/public-deliverbles/MOBIlearn_D4.4_Final.p Vygotsky, L.S. (2004).Imagination and Creativity in Childhood. Journal of Russian and East European Psychology, 42 (1), 79-97. Wenger,E.(1998).Communities of Practice-Learning,Meaning and Identity.New York. Cambridge University Press 
